
ISAR Journal of Arts, Humanities and Social Sciences 

Volume 1, Issue 5, 2023, PP 79-82 

Abbriviate Title- ISAR J Arts Humanit Soc Sci 

ISSN (Online)- 2583-9691 

https://isarpublisher.com/journal/isarjahss 

79 
This is an open access article under the CC BY-NC license 

 

 

   

Contextual Theology and Christian Religious Education in Batam: Building Faith 

Identity in a Multireligious Society 

Asarudin Ndruru
1
*, Yavet Sidon Nahak

2
 

1Lecturer, STT IKAT Batam, Indonesia. 

2College Student, STT IKAT Batam, Indonesia. 

*Corresponding Author  

Asarudin Ndruru 

 

Email:  

asarudin.ndruru@gmail.com 
 

 

Article History 

Received: 09.10.2023 

Accepted: 03.10.2023 

Published: 30.11.2023 

Abstract: Christian Religious Education plays a vital role in nurturing faith identity and guiding 

ethical formation among believers. In rapidly urbanizing and culturally diverse cities such as 

Batam, Indonesia, CRE faces the dual challenge of affirming Christian distinctiveness while 

fostering constructive engagement with religious and cultural plurality. This study explores the 

theological foundations and pedagogical strategies employed in Batam to cultivate resilient 

Christian identities in a multireligious context. Drawing on a qualitative descriptive research 

design, data were collected from three Christian schools through semi-structured interviews with 

eight teachers, four administrators, and twenty students, supplemented by classroom observations 

and document analysis. Thematic analysis was employed to identify patterns in theological 

reflection, pedagogical practice, and interfaith engagement. Findings reveal that CRE in Batam is 

grounded in Scripture, centered on Christ, and guided by the Holy Spirit, providing clarity and 

confidence for educators and students navigating pluralistic realities. Contextualized and dialogical 

pedagogies—incorporating case studies, service-based projects, and culturally relevant teaching 

materials—enable students to critically engage with both faith and diversity. Exposure to 

interreligious interactions fosters intercultural competence, empathy, and ethical reasoning, while 

sustaining spiritual formation. Urban theology informs educational practice by connecting biblical 

principles with social realities such as migration, economic disparity, and community engagement. 

This study underscores that pluralism is not a threat but an opportunity for holistic faith formation. 

By integrating theological grounding with contextualized pedagogy, Christian education in Batam 

equips students to embody Christ-like love, justice, and reconciliation in a complex, multicultural 

society. 
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Introduction 

Christian Religious Education (CRE) has long been recognized as 

a critical instrument for shaping faith, moral reasoning, and 

spiritual identity among believers. Beyond transmitting doctrinal 

knowledge, CRE functions to cultivate holistic discipleship that 

integrates ethical discernment, relational engagement, and 

communal responsibility (Estep, Anthony, & Allison, 2008). In 

contemporary societies, however, urbanization, globalization, and 

cultural pluralism present both challenges and opportunities for 

faith formation. Cities such as Batam, Indonesia, exemplify this 

complexity. Located in the Riau Archipelago and in close 

proximity to Singapore and Malaysia, Batam has experienced rapid 

economic growth, industrialization, and population diversification. 

These transformations have fostered interactions among multiple 

ethnic, cultural, and religious communities, creating a context in 

which Christian education must engage critically with the realities 

of a multireligious society (Sulasman, 2019). In urban, pluralistic 

environments, CRE faces the dual task of nurturing a strong 

Christian identity while equipping students to interact 

constructively with religious and cultural diversity. Faith formation 

in these contexts cannot rely solely on cognitive or doctrinal 

instruction; it requires pedagogical approaches that integrate 

theological reflection, ethical reasoning, and experiential learning. 

Schreiter (1985) and Bevans (2002) emphasize the importance of 

contextual theology, asserting that faith formation must account for 

specific social, cultural, and historical circumstances. For educators 

in Batam, this entails addressing the lived realities of interfaith 
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encounters, migration, economic disparity, and hybrid cultural 

expressions within the urban milieu. Without such attention, 

Christian education risks either insularity, retreating into defensive 

religiosity, or assimilation, diluting theological distinctiveness in 

efforts to accommodate pluralism. 

Biblical foundations provide essential guidance for navigating 

these challenges. Scripture emphasizes both personal and 

communal dimensions of faith, framing teaching and learning as 

central to discipleship (Deuteronomy 6:6–9; Matthew 28:19–20). 

In Batam, where Christian students often interact with peers from 

Muslim, Buddhist, Hindu, and other faith traditions, these 

principles gain renewed relevance. CRE in this context must 

nurture resilient Christian identities while promoting skills for 

dialogue, critical reflection, and intercultural competence. 

Integrating urban theological perspectives into CRE allows 

students to connect biblical principles with pressing social issues, 

including migration, economic inequality, and interreligious 

coexistence. In Batam, educators can employ this framework to 

link faith formation with civic engagement, enabling students to 

understand their spiritual commitments in the context of lived 

urban realities. 

Pedagogical strategies are equally central to effective CRE. Faith 

formation requires dialogical, participatory, and experiential 

approaches that cultivate wisdom, discernment, and compassion 

(Proverbs 4:7; James 3:17). Teachers in Batam are challenged to 

translate theological reflection into teaching practices that 

encourage critical thinking, ethical reasoning, and active 

engagement in the community. Such holistic pedagogy aligns with 

contemporary perspectives on Christian education, emphasizing 

the integration of spiritual, intellectual, and social dimensions of 

learning (Anthony, 2018; Knight, 2006). The significance of 

studying CRE in Batam extends beyond the local context. Urban 

centers worldwide face increasing religious diversity, raising 

questions about how Christian education can maintain theological 

fidelity while fostering constructive engagement with others. 

Examining theological foundations, pedagogical strategies, and 

student experiences in Batam contributes to broader discourses on 

contextual theology, intercultural education, and faith formation. 

By situating CRE at the intersection of theology and lived 

experience, this study highlights the potential of Christian 

education to nurture resilient faith identities, cultivate intercultural 

understanding, and equip students for meaningful engagement in a 

pluralistic society. 

Methods 

This study employed a qualitative descriptive research design to 

examine how Christian Religious Education (CRE) in Batam 

cultivates faith identity within a multireligious society. A 

qualitative approach was selected to capture the nuanced interplay 

between theological reflection, pedagogy, and the lived 

experiences of students and educators in a multicultural urban 

context (Creswell & Poth, 2018). Such an approach enables the 

researcher to explore beliefs, perceptions, and practices in depth, 

providing a rich understanding of how faith formation occurs in 

pluralistic settings. The descriptive orientation facilitated 

systematic documentation and analysis of educational phenomena 

while preserving contextual integrity and participant perspectives. 

The research respondents purposively selected to represent 

different denominational affiliations and educational traditions. 

Purposive sampling ensured that the schools included in the study 

were actively engaged in CRE and served diverse student 

populations. Participants comprised eight CRE teachers, four 

school administrators, and twenty junior and senior high school 

students. Teachers and administrators were included due to their 

direct involvement in curriculum design, pedagogical 

implementation, and theological interpretation, while students 

provided insight into the practical outcomes of CRE on faith 

identity and interreligious engagement (Patton, 2015). Data were 

collected using three complementary methods: semi-structured 

interviews, classroom observations, and document analysis. Semi-

structured interviews with teachers and administrators focused on 

theological perspectives, curricular approaches, and strategies for 

addressing religious diversity. Student interviews explored 

experiences of CRE, perceptions of interfaith encounters, and 

reflections on the development of personal Christian identity. 

Classroom observations, conducted over a three-month period, 

documented instructional methods, teacher-student interactions, 

and integration of contextual and interreligious elements into 

lessons. Observational data provided insight into both explicit 

teaching strategies and implicit values conveyed through classroom 

dynamics (Angrosino, 2007). Document analysis included school 

curricula, lesson plans, and student reflection materials, allowing 

triangulation of findings across multiple sources. Data analysis 

followed Braun and Clarke’s (2006) six-step thematic framework: 

familiarization with data, generation of initial codes, searching for 

themes, reviewing themes, defining and naming themes, and 

producing the final report. This process facilitated the 

identification of recurring patterns related to theological grounding, 

pedagogical strategies, and engagement with cultural and religious 

diversity. Triangulation of multiple data sources strengthened the 

credibility of findings by comparing stated educational objectives 

with observed classroom practices and documented curricular 

materials (Bowen, 2009). 

Results 

The study of Christian Religious Education (CRE) in Batam 

reveals a rich and complex interaction between theological 

foundations, pedagogical practices, and the lived realities of a 

multicultural and multireligious urban environment. As a rapidly 

developing city in the Riau Archipelago, Batam is characterized by 

migration, industrialization, and a diverse demographic 

composition, including Malay, Batak, Chinese, Javanese, and other 

ethnic groups, alongside Muslims, Buddhists, Hindus, Christians, 

and adherents of traditional belief systems (Sulasman, 2019; 

Asy’ari, 2020). This context presents both challenges and 

opportunities for faith formation, requiring educators to integrate 

theological reflection with pedagogical strategies that cultivate 

resilient Christian identity, interreligious understanding, and social 

responsibility. A finding of this study is the pivotal role of 

theological grounding in shaping CRE practices. Teachers 

consistently emphasized the authority of Scripture, the centrality of 

Christ, and the guidance of the Holy Spirit as primary resources for 

nurturing faith identity. This foundation provides clarity and 

confidence for educators navigating the complexities of pluralistic 

classrooms, allowing them to maintain the distinctiveness of 

Christian teaching while fostering dialogue and respect among 

students of different faith backgrounds. Theological principles such 

as the imago Dei (Genesis 1:27) and the theology of hospitality 

(Pohl, 1999; Vanhoozer, 2014) were repeatedly cited by educators 

as guiding frameworks. Teachers affirmed that every student, 

regardless of religious or cultural background, bears God’s image 
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and deserves dignity, respect, and empathetic engagement. This 

reflects a core tenet of contextual theology, which insists that faith 

formation must be both faithful to Scripture and responsive to 

social realities (Schreiter, 1985; Bevans, 2002). Observational data 

revealed that the translation of theological principles into 

pedagogical practice occurs through dialogical, experiential, and 

contextualized teaching strategies. Educators employed case 

studies, role-playing, collaborative projects, and service-based 

learning to connect biblical narratives and Christian ethics with 

students’ daily experiences in Batam’s multireligious 

neighborhoods. For instance, lessons on justice, stewardship, and 

community service were framed within the realities of economic 

disparity, urban migration, and interfaith encounters, enabling 

students to apply Christian values in practical contexts. By 

engaging students actively in reflection, discussion, and ethical 

reasoning, teachers nurtured not only knowledge but moral 

discernment and social awareness. This approach aligns with 

Anthony’s (2018) framework, which emphasizes holistic spiritual 

formation that integrates cognitive, ethical, and relational 

dimensions of learning. 

The formation of Christian identity emerged as a significant theme, 

particularly given that students often constitute a religious minority 

in their schools or communities. Interviews indicated that without a 

strong theological and pedagogical foundation, students might 

experience either insecurity or excessive assimilation into 

dominant cultural norms. Teachers emphasized Christ-centered 

pedagogy and Spirit-led formation to cultivate confidence in 

personal faith while promoting respect for others. Students 

consistently reported that CRE helped them articulate their beliefs 

thoughtfully and engage meaningfully with peers of different 

religions. This dual emphasis on faith fidelity and openness to 

diversity illustrates a missional approach to education, wherein 

students are equipped to participate in God’s reconciling work in 

society (Bosch, 1991). Urban diversity also shaped pedagogical 

strategies in critical ways. Batam’s multicultural environment 

necessitated approaches that balance the affirmation of Christian 

distinctiveness with the cultivation of intercultural competence. 

Teachers employed structured interfaith dialogue, collaborative 

group work, and culturally integrated content to create inclusive 

classrooms. For example, Christian narratives were contextualized 

using Batak, Malay, and Chinese cultural motifs, demonstrating 

that the Gospel can be authentically expressed within local cultural 

frameworks. Such contextualization reflects Niebuhr’s (2001) 

notion of cultural mediation, wherein the universality of Christian 

truth is communicated in culturally relevant ways. Observations 

revealed that students actively engaged in dialogue, questioned 

assumptions, and reflected on their faith in light of cultural and 

religious diversity, evidencing the development of critical 

theological and social consciousness. 

Another key finding is the operationalization of urban theology in 

CRE. Educators utilized themes such as justice, hospitality, 

community, and public witness to frame lessons in ways that 

connect faith with social realities (Gibbs & Bolger, 2005). Service-

learning projects, social awareness campaigns, and ethical 

discussions linked biblical principles to tangible community 

engagement, encouraging students to act responsibly in urban 

contexts. Teachers emphasized that faith formation must extend 

beyond cognitive instruction, encompassing ethical action and 

compassionate participation in public life. The integration of urban 

theology reinforces the notion that Christian education is inherently 

social, equipping students to live out biblical principles in concrete, 

community-oriented ways. The study further highlights the positive 

influence of CRE on intercultural competence. Exposure to 

diversity, when coupled with theological reflection, fostered 

dialogue, mutual understanding, and ethical reasoning. Teachers 

reported that pluralism enriched learning experiences, challenging 

students to confront stereotypes and critically evaluate social 

norms. Observational data confirmed that students could navigate 

religious and cultural differences while articulating their Christian 

convictions with respect and clarity. This aligns with Banks’ 

(2009) model of multicultural education, which emphasizes 

identity affirmation and constructive engagement across 

differences as essential for holistic education. Challenges in CRE 

were also evident. Teachers encountered difficulties in addressing 

sensitive religious topics, especially in contexts with heightened 

interfaith tensions or misconceptions. Urban materialism, 

consumerism, and secularizing influences posed additional 

obstacles, potentially distracting students from spiritual formation. 

These challenges underscore the need for continuous teacher 

development that integrates theological depth with intercultural 

and pedagogical competence (Smith, 2009). The results 

demonstrate that CRE in Batam exemplifies contextual theological 

pedagogy, where biblical principles intersect with urban realities to 

form resilient, socially aware Christian identities. Pluralism is 

approached not as a threat but as a platform for dialogue, 

reflection, and ethical engagement. By integrating Christ-centered 

theology, urban theological insights, dialogical pedagogy, and 

culturally responsive teaching, educators cultivate students who are 

confident in their faith and equipped to contribute positively to a 

multicultural society. These findings contribute to broader 

discourses on Christian education in pluralistic urban settings, 

offering practical and theoretical insights for faith formation in 

increasingly diverse societies worldwide. 

Conclusion 

This study of Christian Religious Education (CRE) in Batam 

illuminates the intricate interplay between theological foundations, 

pedagogical practices, and the realities of a multicultural urban 

environment. Batam’s rapidly evolving social landscape, 

characterized by migration, industrialization, and religious and 

ethnic diversity, presents both challenges and opportunities for 

faith formation. The findings underscore that effective CRE 

requires a firm theological grounding—anchored in Scripture, 

centered on Christ, and guided by the Holy Spirit—to provide 

clarity, confidence, and direction for educators and students 

navigating pluralistic contexts. This foundation enables students to 

develop resilient Christian identities while engaging thoughtfully 

and respectfully with peers from diverse religious and cultural 

backgrounds. CRE in Batam is not limited to cognitive instruction 

or doctrinal transmission; it embodies holistic faith formation that 

integrates spiritual, ethical, and social dimensions. Teachers 

employ dialogical, experiential, and contextually responsive 

pedagogies that encourage students to reflect critically, engage in 

interfaith dialogue, and apply Christian principles in real-world 

situations. Case studies, service-learning projects, role-playing, and 

culturally contextualized lessons link biblical teachings with urban 

realities such as social inequality, migration, and interreligious 

coexistence. These practices demonstrate that faith formation is 

inseparable from ethical engagement and social responsibility, 

aligning with contemporary models of holistic Christian education 

(Anthony, 2018; Knight, 2006). The study highlights the dual task 
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of CRE in pluralistic urban contexts: affirming Christian 

distinctiveness while cultivating intercultural competence and 

ethical engagement. Urban theology provides a critical framework 

for this integration, emphasizing justice, hospitality, community, 

and public witness (Gibbs & Bolger, 2005). Through classroom 

practices and community-oriented activities, students are equipped 

to embody Christ-like love, reconciliation, and justice, translating 

theological principles into tangible actions in their multicultural 

environment. The contextualization of Christian teaching through 

local cultural expressions, including Batak, Malay, and Chinese 

traditions, demonstrates that the Gospel can be authentically 

integrated within diverse cultural frameworks without 

compromising its theological integrity. These findings underscore 

the need for continuous teacher formation that combines 

theological depth, intercultural awareness, and pedagogical 

creativity. Educators must be both spiritually grounded and 

pedagogically skilled to guide students through the ethical and 

spiritual complexities of urban life. It exemplifies a transformative 

vision of Christian education that is both faithful and socially 

engaged. By integrating theological principles with contextual 

pedagogy, educators cultivate students who are spiritually mature, 

socially responsible, and culturally competent. Pluralism is framed 

not as a threat but as a platform for growth, dialogue, and ethical 

formation. The Batam experience offers a valuable model for 

Christian education in multicultural urban contexts worldwide, 

illustrating that faith formation can simultaneously nurture deep 

Christian identity and prepare learners to contribute constructively 

to diverse societies. Ultimately, the study affirms that 

contextualized, dialogical, and ethically oriented Christian 

education empowers students to live faithfully and impactfully, 

bridging theological conviction with practical engagement in a 

complex, pluralistic world. 
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