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examines Christian Religious Education (CRE) in Batam, Indonesia, as a form of public theology
that integrates theological reflection, pedagogy, and social engagement. Batam’s rapid
urbanization, economic growth, and population diversity create a unique context in which Christian
educators must navigate interfaith encounters, cultural pluralism, and the ethical complexities of
urban life. Employing a qualitative descriptive approach, the research collected data through semi-
structured interviews with eight CRE teachers and four school administrators, classroom

observations, and document analysis across three Christian schools in Batam. The study focused on
how theological foundations shape pedagogical strategies, influence faith formation, and foster
intercultural competence among students. Data were analyzed thematically to identify patterns
related to doctrinal grounding, contextual pedagogy, and engagement with diversity. Findings
reveal that CRE in Batam is grounded in Scripture, centered on Christ, and guided by the Holy
Spirit, providing students with resilient faith identities while promoting respect and dialogue with
peers from other faith traditions. Educators employ dialogical and experiential pedagogies,
integrating urban theology and local cultural expressions to connect faith with lived realities.
Students develop critical reflection, ethical reasoning, and intercultural competence, enabling them
to embody Christ-like love, justice, and hospitality. The study concludes that Christian education in
Batam exemplifies transformative public theology: it affirms the Gospel’s distinctiveness while
fostering social engagement, reconciliation, and cultural sensitivity. The findings offer practical
insights for Christian educators in pluralistic urban settings worldwide.
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Singapore and Malaysia, Batam has undergone rapid
industrialization and population growth, resulting in a densely
interconnected urban environment characterized by cultural, ethnic,
and religious diversity (Sulasman, 2019). Within this context,
Christian education must navigate the complex intersection of faith
formation and social pluralism. Educators are no longer confined to
teaching theological content in isolation; they are tasked with
preparing students to engage thoughtfully with individuals from
diverse religious and cultural backgrounds. This challenge requires
a conceptualization of Christian education as a form of public
theology, wherein faith is expressed not only in private devotion
but also through ethical engagement, social responsibility, and
communal witness (Gibbs & Bolger, 2005). Public theology
emphasizes that Christian teachings are inherently relevant to

Introduction

Christian education has long been recognized as a pivotal avenue
for faith formation, moral development, and the cultivation of
discipleship among believers. Traditionally, its scope extends
beyond the mere transmission of doctrinal knowledge; it aims to
equip individuals to live ethically, exercise discernment, and
contribute constructively to society (Estep, Anthony, & Allison,
2008). In recent decades, however, rapid urbanization,
globalization, and demographic shifts have reshaped the social
landscape in which Christian education operates, creating new
challenges and opportunities for schools, congregations, and faith-
based institutions. Cities such as Batam, Indonesia, exemplify
these dynamics. Located in the Riau Archipelago, adjacent to
70
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societal concerns, including justice, reconciliation, and
intercultural understanding. In Batam, where Muslims, Buddhists,
Hindus, and adherents of traditional beliefs coexist with Christian
communities, this orientation enables education to foster dialogue,
mutual respect, and religious harmony. Christian education draws
on the biblical imperative to form disciples who embody the love,
justice, and truth of God in the world (Deuteronomy 6:6-9;
Matthew 28:19-20). The theology of hospitality underscore the
inherent dignity of every human being and the ethical
responsibility of Christians to engage with difference respectfully
and empathetically (Pohl, 1999; Vanhoozer, 2014). These
theological foundations inform the pedagogical strategies required
in multicultural urban settings. In Batam, students regularly
encounter peers from diverse religious and cultural backgrounds,
necessitating educational practices that cultivate intercultural
competence, critical reflection, and ethical reasoning. Christian
education thus becomes a space in which faith identity and social
awareness are cultivated simultaneously, enabling students to
internalize Gospel values while navigating pluralistic realities.

From a pedagogical perspective, effective Christian education in
multicultural contexts requires a dialogical and experiential
approach. Learning cannot be limited to cognitive or doctrinal
instruction; it must engage students in reflective practices, ethical
reasoning, and participatory experiences that connect faith to lived
realities (Bevans, 2002; Anthony, 2018). In Batam, educators
integrate contextualized strategies such as interfaith dialogue
exercises, community service, and culturally sensitive curriculum
design, allowing students to encounter both the challenges and
opportunities of pluralism. Urban theology provides a conceptual
lens for these practices, highlighting the theological significance of
social justice, community building, and public witness. Through
these approaches, Christian education aligns spiritual formation
with active participation in society, fostering graduates who are not
only knowledgeable in Scripture but also capable of contributing to
social cohesion and harmony. The significance of exploring
Christian education in Batam lies in its broader implications for
faith-based schooling in pluralistic urban contexts worldwide. As
cities increasingly reflect diverse religious and cultural
populations, educators must reconcile fidelity to Christian doctrine
with the imperative to promote dialogue, tolerance, and mutual
understanding. Studying Batam thus offers a model for
conceptualizing Christian education as public theology—faith
formation that is socially engaged, culturally sensitive, and
ethically responsible. By examining the theological, pedagogical,
and social dimensions of education in this context, the present
study contributes to the discourse on Christian education in
multicultural societies, demonstrating how faith can be nurtured in
ways that support religious harmony and civic engagement while
remaining deeply rooted in the Gospel.

Methods

This study employed a qualitative descriptive research design to
investigate Christian education as a form of public theology in
Batam, with particular attention to its engagement with
multiculturalism and religious harmony. A qualitative approach
was selected because it allows for an in-depth exploration of the
complex interplay between theological foundations, pedagogical
strategies, and the lived experiences of students and educators in a
pluralistic urban environment (Creswell & Poth, 2018). By
emphasizing context and meaning-making, qualitative research
enables the capture of nuanced insights into how faith formation

71

occurs within culturally and religiously diverse settings. The
descriptive orientation of the study was intended to systematically
document educational practices, interpretative frameworks, and the
social dynamics shaping Christian education while maintaining the
richness and authenticity of participant perspectives. The research
was conducted in five Christian schools in Batam, purposively
selected to represent varying denominational affiliations and
educational traditions. Purposive sampling was employed to ensure
that participating institutions actively implemented Christian
Religious Education (CRE) and engaged with multicultural student
populations. Participants included eight CRE teachers, four school
administrators, and twenty students from junior and senior high
school levels. Teachers and administrators were selected based on
their involvement in curriculum development, classroom
instruction, and theological decision-making, while students were
included to provide insights into the lived effects of CRE on faith
formation, intercultural engagement, and ethical reasoning (Patton,
2015). Data were collected through three complementary methods:
semi-structured interviews, classroom observations, and document
analysis.  Semi-structured interviews with teachers and
administrators explored their theological perspectives, pedagogical
approaches, and strategies for fostering religious harmony within a
multicultural setting. Interviews with students focused on their
perceptions of CRE, experiences with interfaith encounters, and
reflections on how education influenced their understanding of
Christian identity in relation to others. Classroom observations
were conducted over a three-month period to capture instructional
methods, teacher-student interactions, and the integration of
multicultural and interreligious elements in lessons. These
observations enabled the identification of both explicit teaching
practices and implicit cultural and theological values conveyed in
classroom dynamics (Angrosino, 2007).

Results

The exploration of Christian education as public theology in Batam
revealed a dynamic interplay between theological foundations,
pedagogical practice, and the lived realities of multicultural and
religiously diverse urban settings. Batam, as a rapidly growing
urban center in the Riau Archipelago, demonstrates both the
challenges and opportunities inherent in providing Christian
Religious Education (CRE) within a context shaped by migration,
industrialization, and cultural pluralism. The findings indicate that
Christian education in Batam is more than the transmission of
doctrinal knowledge; it functions as a medium for public theology,
equipping students to live faithfully while engaging constructively
with cultural diversity and interreligious encounters. A central
finding of the study was the primacy of theological grounding in
shaping CRE practices. Teachers consistently emphasized that the
authority of Scripture, the centrality of Christ, and the guidance of
the Holy Spirit provide the framework for educational decision-
making and classroom instruction. This theological foundation
gives educators confidence in navigating pluralistic settings while
maintaining the distinctiveness of Christian identity. As one
teacher noted, “Our faith is our compass. Scripture guides not only
what we teach but how we respond to diversity in the classroom.”
This observation aligns with Estep, Anthony, and Allison (2008),
who argue that effective Christian education requires balancing
doctrinal fidelity with relational engagement. Teachers also
invoked the biblical principle as a guiding theological lens,
reinforcing the belief that every student, regardless of religious or
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cultural background, bears the image of God and deserves dignity
and respect.

Pedagogical practices observed in Batam reflected a contextualized
and dialogical approach. Teachers employed methods that
integrated theological reflection with experiential learning, creating
opportunities for students to critically engage with both scripture
and real-world challenges. Lessons on biblical narratives were
paired with discussions of contemporary social issues such as
migration, interfaith relations, and social justice, allowing students
to reflect on how Christian values inform ethical behavior and civic
responsibility. Case studies, role-playing exercises, and service-
learning projects were frequently employed to connect biblical
teachings with students’ lived experiences, aligning with Bevans’
(2002) model of contextual theology. These pedagogical strategies
demonstrate that Christian education in Batam emphasizes the
integration of faith with praxis, enabling students to internalize
moral and spiritual principles while navigating urban complexities.
The study also revealed that CRE contributes to the formation of
resilient Christian identity in contexts where students often
constitute a religious minority. Teachers highlighted that a strong
theological foundation helps students resist pressures to assimilate
or withdraw in the face of pluralism. Students reported that CRE
enabled them to articulate their faith confidently while
simultaneously respecting the beliefs of others, fostering both
spiritual maturity and intercultural competence. This dual emphasis
reflects Anthony’s (2018) perspective on holistic Christian
education, which integrates intellectual, ethical, and spiritual
dimensions to cultivate character and discernment. Observations
confirmed that students engaged actively in reflective dialogue,
demonstrating the ability to reconcile personal faith commitments
with appreciation for cultural and religious diversity.

Multiculturalism in Batam presented both challenges and
opportunities for CRE. The city’s population reflects a mix of
ethnic groups, including Malay, Batak, Chinese, Javanese, and
Minangkabau, among others, as well as multiple religious
traditions including Islam, Buddhism, Hinduism, and Christianity
(Sulasman, 2019). Teachers reported that exposure to diverse
cultural and religious expressions enriched classroom discussions,
prompting students to critically evaluate their assumptions and
consider alternative perspectives. Interfaith dialogue was
intentionally integrated into curricula, with structured discussions,
collaborative projects, and culturally adapted lessons. For instance,
Christian songs, narratives, and service activities were
contextualized with local Malay, Batak, and Chinese cultural
elements, demonstrating that the gospel can be authentically
expressed within diverse cultural frameworks. This approach
echoes Niebuhr’s (2001) notion of cultural mediation, where
universal Christian truths are communicated through culturally
relevant expressions. The particular theology emerged as a crucial
framework for situating CRE within Batam’s pluralistic context.
Educators drew upon urban theological concepts to highlight the
significance of social justice, hospitality, community engagement,
and care for marginalized populations (Gibbs & Bolger, 2005).
Classroom activities encouraged students to critically examine
pressing urban issues, including economic disparity, migration, and
religious coexistence, through the lens of Christian ethics. Pohl’s
(1999) theology of hospitality was particularly evident, as students
were guided to practice empathetic engagement, welcome
difference, and foster reconciliation. This integration of urban
theology enabled educators to link scriptural principles with
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practical strategies for living faithfully in complex social
environments, demonstrating the potential of CRE to function as
public theology in action. The research highlighted the importance
of dialogical pedagogy in fostering interreligious understanding
and ethical discernment. Teachers employed reflective questioning,
group discussions, and collaborative problem-solving to cultivate
critical thinking and moral reasoning. For example, students
engaged in structured debates on issues such as religious tolerance,
social inequality, and cultural hybridity, encouraging them to
articulate personal beliefs while considering multiple perspectives.
Observations indicated that students developed intercultural
competence, characterized by empathy, respect, and the ability to
engage constructively across difference. These outcomes align with
Banks’ (2009) framework for multicultural education, emphasizing
both the affirmation of identity and the cultivation of skills
necessary for cross-cultural engagement. CRE in Batam also
addressed challenges posed by urban pressures, including
secularism, consumerism, and the materialistic ethos prevalent in
industrialized cities. Teachers expressed concern that these
influences could undermine students’ spiritual formation if not
addressed  through  intentional  pedagogical  strategies.
Consequently, CRE emphasized holistic formation that integrates
faith, moral reasoning, and social responsibility, reinforcing
spiritual resilience amidst external pressures (Smith, 2009). The
study further revealed that CRE in Batam functions as a platform
for practical engagement with pluralism. Religious diversity was
not treated as a threat but as an opportunity to cultivate empathy,
ethical discernment, and relational skills. Students participated in
interfaith service projects, community outreach, and culturally
adapted worship activities, all of which reinforced biblical
teachings while promoting social cohesion. Teachers emphasized
that this approach nurtures a public theology capable of addressing
societal needs and fostering reconciliation.

A significant insight from the study is that theological foundations
and pedagogical strategies are mutually reinforcing. Teachers
grounded in Scripture and Christ-centered principles are better
equipped to design contextualized lessons that foster intercultural
understanding and ethical engagement. Conversely, pedagogical
experiences in multicultural classrooms inform and enrich
theological reflection, creating a cyclical process of learning,
teaching, and reflection that strengthens both educator and student
capacities. Challenges persisted, particularly in navigating sensitive
religious topics, mitigating interfaith tensions, and maintaining
theological fidelity. Teachers reported the need for ongoing
professional development that integrates theological depth,
intercultural competence, and pedagogical creativity. This
requirement underscores that effective CRE in urban, pluralistic
contexts demands both spiritual grounding and practical expertise,
highlighting the complexity of implementing public theology
through education. The study demonstrates that Christian education
in Batam exemplifies a transformative vision of public theology.
By integrating theological foundations, urban theological insights,
and dialogical pedagogy, CRE prepares students to embody Christ-
like love, justice, and reconciliation in multicultural and
interreligious settings. The findings suggest that pluralism, when
approached thoughtfully, can enhance rather than diminish faith
formation, offering a model for Christian education that is both
faithful to the Gospel and responsive to contemporary urban
realities.
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Conclusion

This study on Christian education as public theology in Batam
highlights the intricate relationship between theological
foundations, pedagogical practice, and the realities of a
multicultural, religiously plural urban environment. The findings
demonstrate that Christian Religious Education (CRE) in Batam
goes beyond the transmission of doctrinal knowledge, functioning
as a form of public theology that equips students to engage
faithfully and constructively with diverse cultural and religious
contexts. A strong theological grounding—rooted in Scripture,
centered on Christ, and guided by the Holy Spirit—provides
educators and students with a framework for moral, spiritual, and
social formation. This foundation enables students to develop
resilient Christian identities even when they are part of a religious
minority, fostering confidence, ethical discernment, and spiritual
maturity. It also underscores the importance of contextualized,
dialogical pedagogy. Educators in Batam integrate theological
principles with experiential and reflective learning, connecting
biblical teachings to students’ lived experiences in a pluralistic
urban setting. Methods such as case studies, role-playing, interfaith
dialogues, and service-learning projects encourage critical
reflection, ethical reasoning, and intercultural competence. By
situating pedagogy within the complexities of multicultural urban
life, CRE affirms Christian identity while fostering empathy,
respect, and the capacity to navigate religious and cultural diversity
responsibly. This pedagogical approach demonstrates that faith
formation can be simultaneously doctrinally faithful and socially
engaged, exemplifying the principles of holistic Christian
education. The particular theology emerges as a critical conceptual
lens in this context, providing tools to interpret the Gospel in
relation to social realities such as migration, economic disparity,
interreligious coexistence, and marginalization. Themes of justice,
hospitality, community, and public witness are operationalized
through classroom practices, collaborative projects, and interfaith
engagement, illustrating how Christian education can embody
public theology. CRE thus enables students to translate their faith
into action, promoting reconciliation, social responsibility, and
constructive engagement in society. The integration of local
cultural expressions, including Batak, Malay, and Chinese
traditions, further demonstrates that the Gospel can be
authentically contextualized without compromising its theological
integrity. Pluralism in Batam is approached not as a threat but as a
catalyst for dialogue, reflection, and spiritual growth, allowing
students to embody Christ-like love, justice, and hospitality in
tangible ways. Teachers must navigate sensitive religious issues,
counter secular and materialistic pressures, and maintain
theological fidelity while fostering intercultural engagement. These
challenges highlight the need for ongoing professional
development that combines theological depth with pedagogical
creativity and intercultural competence. Christian education in
Batam exemplifies a transformative vision of public theology: it
cultivates resilient Christian identities, promotes intercultural
understanding, and integrates faith with social praxis. By
grounding education in Scripture, urban theological insights, and
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dialogical pedagogy, CRE equips students to navigate the
complexities of multicultural urban life while remaining faithful to
the Gospel. The Batam experience offers a model for Christian
education in pluralistic cities worldwide, demonstrating that faith
formation, when thoughtfully contextualized, can be both
theologically sound and socially transformative.
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